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Abstract: 

Writing and translation process studies have a lot of similarities, from the research questions 

to the tools employed to investigate them. It is not uncommon for translation studies to take 

into account the workplace and cognitive processes as well as the impact they have on 

product quality, similar to how writing research has done so lately. Translators' perspectives 

of their obligations as text creators, as well as their approach to the title translation problem, 

may be examined using methodologies from both domains, as we demonstrate in this paper. 

As part of an extensive investigation on the relationship between translation competence and 

the process, a large corpus of data was collected. Our multi-method approach includes 

keystroke logging, screenshot recording, eye tracking, retrospectives, and interviews. In a 

non-intrusive and regulated manner, it allows us to monitor translators at work. Additionally, 

it provides a plethora of data from which I may draw conclusions about how translators of 

varying levels of skill approach their work and how they approach language. 
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1. Introduction 

As has been stated and well-documented elsewhere, recent technology breakthroughs have 

drastically changed text creation processes in practically all areas of human endeavour (e.g. 

Bazerman 2007). Writing a few lines or "pencilling in an appointment" may soon be as 

obscure to future generations as the simile "as fine as vellum" is to most present readers. 

Inkpots and quills are as antiquated as the notion of translators toiling over manuscripts in the 

company of reference books. A vast variety of digital materials have made computer 

workstations crucial in both fields. In today's world, not only do the majority of texts get 

written on computers, but they're also delivered online and printed only when someone 

requests them. When it comes to translation, most translators prefer working with computer-

generated translations, and they'll even charge extra if they're forced to deal with paper-based 

translations. 

Scholars interested in the writing and translation processes might benefit from the 

computerization of both professions, which is another similarity between the two. Non-

invasive methods such as keystroke monitoring make it possible to reproduce and analyse 

texts and translations at every step of their development (see Van Waes&Leijten 2006 on the 

use of InputLog in writing research and Jakobsen 2006 on the use of TransLog in translation 

research). If you're a writer or translator who has to keep track of micro-alterations and 

pauses, keystroke logs are a great tool. However, they don't give much information about 

what occurs while you're not writing. However, the use of eye-tracking and continuous screen 

recording in writing and translation studies has successfully overcome this limitation (see for 

example Asadi&Séguinot 2005; Degenhardt 2006; Dragsted 2010). By keeping an eye on 

both the changes on the computer screen and any shifts in visual attention, such as when 

someone switches screens to consult a resource or look up a phrase in an online thesaurus, the 

process may be better understood. 

Another prominent source of data in writing and translation research is self-report by writers 

and translators, either in the form of current or retrospective verbalizations. A century after 

they were first used in psychology and language studies, contemporaneous reports have been 

critiqued for interfering with the process being examined (Camps 2003). Jakobsen showed 
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that thinking aloud reduces translation pace and causes translators to analyse material in 

smaller pieces when they think aloud (Jääskeläinen 1999: 151-158) 

Retrospection, which occurs after a job has been finished, is a useful alternative to verbalising 

the task at the time of its completion. Writing and talking are not required at the same time; 

the talking does not affect the writing or translation process because it comes subsequently. 

Other approaches, like as keystroke logging or screen recordings, are commonly used in 

combination with it (see, for instance, Alves 2005 and Kujamäki 2010). For cue-based 

retrospective data, a recording of the operation is replayed and the writer or translator is 

allowed to remark (cf. Hansen 2006; see Göpferich 2009 or Jääskeläinen 2011 for potential 

drawbacks of retrospection). 

Because many methodologies may be used, researchers can look at the writing and translation 

processes from a number of perspectives to better understand the talents and resources that 

writers and translators employ in their work. For the study of journalists' writing processes, 

Perrin (2001, 2002, 2003, 2006a) created Progression Analysis. Observation, interviewing, 

computer recording, and cue-based retrospection are just a few of the methods used in this 

study. Examining the writing processes of students in schools has also proven to be effective 

(e.g. Gnach et al. 2007). Screen recording and eye-tracking have lately been applied to 

studies of translation processes in controlled contexts (e.g. Ehrensberger-Dow &Künzli 2010; 

Massey &Ehrensberger-Dow 2010; Ehrensberger-Dow & Perrin 2013). 

Data from various forms of computer recording and retrospective notes can be used to derive 

conclusions about reading processes, revision, research, consultation, problem-solving, and 

other behaviours during translation. Because each computer activity can be reconstructed 

from the recordings, it allows for a more comprehensive investigation of how specific 

problems are handled than is possible with other products. 

Data from screen recordings and cue-based retrospection are used in the current study to 

investigate whether indicators of translators' self-concepts are linked to how they deal with 

the issues raised by title translation, as measured by a focus on various aspects of the 

translation process (such as as part of a social system or as a cognitive act). Many 

psycholinguistic and cognitive models, such as Kiraly 1995 and Göpferich 2009, directly or 

implicitly (e.g. PACTE 2003, 2005, 2011) consider self-concept to be a key aspect of 
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translation competence, hence we choose to explore it. PACTE According to Nord (1993), 

translation is both a sociological event and an act or set of observable practises that can be 

triggered in the translator's mind when they are translated. The focus on titles is motivated by 

the fact that they provide essential source texts that when translated generically represent 

both of these aspects of the translation process (cf. Nord 1993: 286). 

2. Translation competence and translator self-concept 

Practically speaking, it's a given that the way you go about your translation work has an 

impact on your ability to do it effectively. There are six interconnected sub-competences or 

components in the holistic model proposed by the PACTE group (2003, 2005, 2011). There 

are three factors that appear to be universal in the development of multilingual texts: 

bilingualism, the ability to communicate in many languages, and a psycho-physiological 

component (e.g. attention). It is considered that the other three sub-competences 

(instrumental, strategic, and translation-specific knowledge) are unique to translation, 

whereas the first two are assumed to be universal. Knowledge of translation principles and 

the profession can be tested through interviews and questionnaires in this sub-competence. 

Translation-knowledge The research, information literacy, and information technology 

abilities that translators use may be seen in the instrumental sub-competency. The strategic 

sub-competence must be accessible indirectly, maybe when translators reflect on their actions 

and judgements, in order to have overall control over the translation process. Translators' 

understandings of their roles and obligations as language mediators and text creators, as 

articulated by Kiraly (1995: 100), might be gleaned through this kind of thinking. 

Translation self-concept involves a comprehension of the translation's objective, a 

recognition of its information requirements, an appraisal of one's competence to execute the 

work, and an associated capacity for monitoring and evaluating translation results for 

appropriateness and adequacy. We will use Toury's (1995) fundamental difference between 

the cognitive translation act and the contextual communicative, socio-cultural event in which 

that act is embedded to describe the translator self-concept for the purposes of this research. 

Self-concept in this sense is a recognition that translators face a wide range of duties and 

obligations in the course of translating and in the aftermath of translating. 
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The translator's self-concept is central to a psycholinguistic model of the translator's mental 

space established by Kiraly (1995: 101). The concept is based on research into students' and 

interpreters' simultaneous verbalizations (i.e. think-aloud techniques). Translator's personal 

self-concept is also included in Göpferich's model of translation competence (2008: 155; 

2009: 22). According to Risku (2009; see also Risku 2009), it has been linked to the 

translator's education, as well as to aspects of social obligation and function. TransComp 

participants were asked to complete questionnaires about their own self-concept as translators 

at three different points in the study: at the beginning, after three semesters, and at the end 

(see Göpferich 2009 for more information; see also Göpferich et al. 2011), in order to test 

Göpferich's model. According to their comments, the hypothesis that one's self-concept is 

linked to one's ability to translate may be supported. 

Others, including Gross (2003: 91), have made the same assumption. First, boosting the 

awareness of the link between journalistic work and translation should have a positive 

influence on translators' self-concepts. Parallels between translation and writing are also 

shown by Tirkkonen-Condit and Laukkanen (1996: 45-46). Because she sees herself as a 

"equivalents" translator, the translator works hard to find words that convey the same 

meaning as what she is translating. When she sees herself as a writer who conveys to her 

audience the important aspects of the original message, she is fully responsible for producing 

the target text in a way that makes sense to her audience member. "copier" and "maker" are 

two different things, according to Katan (2009: 135), in his report on a global survey of 

professional translators' empowerment and self-image. When it comes to translation, "the 

double bind present in all translation: [...] a need to simultaneously reach towards the target 

text readers ("readability") while remaining faithful to the source text." is what Koskinen 

(2008: 103) revealed in her ethnographic research of Finnish EU translators. With this basic 

dichotomy, Kiraly (2008) proposes a more complex approach to translation studies, which 

reflects the long-standing controversies in translation studies surrounding "literal" "true" and 

"free" translations (see Munday 2008). (1997:152). A continuum exists "stretching from the 

simple retrieval of spontaneous connections at the word level to a complicated, multistaged 

problem-solving process in which extra-linguistic elements are taken into account." he 

claims. When translating, a translator who has a well-developed self-concept may be able to 

go back and forth between words and readers as needed. 
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According to the translator's degree of experience, there are various emphasis points along 

the continuum stretching from literal word-level translation to intricate reader-oriented 

transfer discussed in section one of this paper. For this purpose, we analysed translators' 

retrospective comments in order to learn more about their own self-concepts and the 

translation process itself, in accordance with the practise of enabling translators to express 

themselves. 

3. Data collection and creation of a corpus 

As part of our ongoing research, Capturing Translation Processes, we've enlisted the help of 

translators of all ability levels to complete translations in a lab setting. We can compare the 

performance of students at various stages of their careers, such as at the beginning and end of 

their degree programme and two years after graduation, using our database of data. We can 

also compare the performance of professionals and students in various degree programmes, 

such as BA and MA, and compare translations into different languages, such as German-

English or English-German (L1 or L2). MA translation students tested in the first semester of 

their graduate programme, and professionals with more than two years of experience working 

as staff translators tested at the end of their first translation course. Students with a bachelor's 

degree in translation were tested before their first translation class began. The group sizes are 

spread as evenly as feasible within the constraints of the corpus's size. A summary of the 

situation is shown in Table 1. 

 

The data collecting method and environment differ slightly amongst the groups due to 

logistical constraints. Two subgroups of a large cohort of individuals were randomly selected 

and tested at the beginning of the longitudinal research to form the BA starter groups. They 
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were allocated to translate into their first language (German) or their second language 

(English) after completing an interview in which they answered questions about their 

educational and professional backgrounds (English). All of the tools and resources that they 

were previously familiar with from other computers were available at a customised computer 

workstation in the departmental library, which had a similar user experience to other 

computers in the department. A keystroke logging programme (InputLog 2.0) recorded the 

participants' keyboard and mouse activities, and another programme (Camtasia Studio) 

recorded all changes to the source text, which included switching between windows, editing 

the emerging translation, and looking up information in libraries and on the internet. 1 For 

those new to BA, the project manager promised them that they would not be penalised if they 

didn't meet their deadline (approximately 20 minutes). Once in the silent room, they were 

given the screen recording of their procedure and asked to comment on what they saw 

themselves doing in the language of their choice in the language of their choice (cue-based 

retrospection). 

Source texts (STs) were selected for this study because of their believed to be basic enough 

for novices to grasp but being demanding for specialists. According to the project's 

specifications, the texts were taken from pieces that appeared in local daily newspapers (the 

publication name and date of publication were provided) and were intended for publishing in 

a similar magazine in the target culture. For all that they were almost identical in terms of 

word count, they came from publications with similar readerships, they provided around the 

same amount of potential translation challenges, and they seemed to be on the same theme. 

[TRANSLATION] (whales or Wale in German; see Table 1). They differed in terms of the 

length and intricacy of their titles as well as the content of the body of the text (see Appendix 

A). 

However, unlike the beginners, who were randomly allocated to a certain translation version, 

the MA students and pros were not given the identical STs to translate. MA students 

conducted two translations in eight weeks: one into English (their second language) and one 

into German (their native language) (their L1). 2 Given that these translations were done after 

three semesters of translation instruction, it was anticipated that there would be no significant 

influence on students' self-perceptions or translation abilities due to the small time gap 
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between data collection and student performance. They all translated into their own tongue, 

which is the direction they are most familiar with. An additional data collection method used 

to distinguish MA students and professionals from BA novices was an eye-tracking monitor 

and software3, in addition to keyboard logging and screen recording programmes. The MA 

students and professionals were tested in the usability lab. As soon as the eye-tracker was 

calibrated, they were given an Internet search activity to get them used to the layout of the 

translation environment, such as where their browser was positioned. To get an answer to 

something as simple as "How big is the Pacific Ocean?" they had to turn to the internet. 

According to our audience's preference, we wanted to translate the words "whales" and "Wale 

ST" into German and English, respectively. A recording of roughly 20 minutes was set up for 

the MA students, who were advised to work as normal and at their own pace, with the 

awareness that they would be recorded for that length of time. When eye tracking gaze plots 

were transformed into.avi files, the MA students and professionals completed a cue-based 

self-reflection in the language of their choice by commenting on eye tracking gaze plots that 

were overlaid on the screen recordings (see videoclip ProG sample.avi for an example | 

available at WritingPro.eu for more information) 

4. Results and conclusions: categories of self-perception 

Because of their quantity of information, the recordings of the translation procedures 

provided as high-quality triggers for the retrospective observations. Following Göpferich 

(2008: 72-81)'s advice, the commentary was transcribed using TEI 2008 conventions, and the 

screen events were coded using XML tags built expressly for the Capturing Translation 

Processes project (see Appendix B). Identifying the statements that revealed a meta-linguistic 

comprehension of what participants were doing and why was done iteratively by isolating 

and categorising those that were not solely reports of screen events or study activities. It was 

then separated into five categories, ranging from the micro level of words and phrases to a 

knowledge of the readership's wants and expectations, resulting in a total of thirteen codes 

(see Table 2, with example utterances from participants from the three levels of experience 

given for each code and category). 
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This was done by using percentages to figure out the number of students in each of the self-

concept groups who had provided comments. Each ST has its own set of results. As an 

indicator of the translator's major focus of attention, any overt comments made on certain 

areas of the translation were taken to indicate that the translator was aware of that particular 

area. 

 

When translating from English into their L1, German, the percentage of translators who make 

remarks about their own self-concept is seen in Table 3. For example, BA freshmen (BAG) 

are separated from MA undergrads and professionals from both groups (MA) (ProG). 
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Inexperienced English-German speakers seem to have a very narrow focus of attention, with 

most commenting on the readership and few commenting on the other categories. Student 

attention to audience may be an indicator of their self-concepts as writers and text analysts 

because they completed coursework in both the source and target languages the previous 

semester in text creation and analysis. More careful reading reveals that they're referring to 

the ST's readership rather than their intended audience (TT). On the other hand, half of the 

MA students emphasised the importance of conveying the ST's message, while the other half 

preferred to focus on the target text readership. Higher than half of MA students say that their 

focus is focused on the level of words and phrases, far more than the group of professionals. 

According to their remarks, professionals tend to be better at multitasking and have the 

attention resources to deal with a wide range of worries than the general public. In a survey of 

professional translators, these and other issues were raised by those who were asked to self-

report, and the results showed that translators were dividing their time between ST, TT, and 

the end-user (Katan 2009). 
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Table 4 displays the percentages of German to English translators who commented on their 

own self-concept in each of the categories. 

Textual level characteristics and TT quality are more important to novices and MA students 

compared to faithfulness to source text as a whole and what the ST author may have 

intended, according to studies. It appears that the MA students' dedication to the ST and their 

awareness of the audience is lacking when they comment on their translation procedures into 

their second language (L2). Students' emphasis reveals that they may perceive translation into 

their second language as a practise activity for improving their proficiency in the target 

language. There might also be a reason for the translations' lack of faithfulness or 

commitment to the source text, despite the fact that all of the retrospective commentary were 

written in the translators' native language. Due to German-English translators showing the 

same spread of attention as English-German translators, it appears that the differences in 

patterns seen between BAG and BAE beginners and among the same MA students translating 

E-G or G-E appear to be influenced by translation direction. (i.e. translation into the L2). 

Follow-up studies should include professionals who routinely translate into both their first 

and second languages to see if their self-concept is stable enough to be independent of 

translation direction. 

Interpreters' views on their work appear to be affected by training, experience and translation 

direction according to our research of comments.. Translators who work only in their mother 

tongue tend to be more conscientious of their obligations to the languages they work in, the 

texts they translate, the authors they work with, and the audiences they serve. They say that 

there is less homogeneity, with emphasis given to lexical, syntactic and textual categories that 

are less uniformly distributed than in the past. Among BA novices, this is even more 

apparent, as they exhibit a substantial focus on reading the source material but little 

knowledge of other categories and the translator's work difficulty. BA groups show no 

reference to source text loyalty in either the L2-L1 direction or when translating into their 

second language. It appears that they are primarily concerned with the linguistic aspect of 

translation into L2, a pattern that may also be found among MA students, albeit to a lesser 

extent. Putting these insights into practise in real-world translation is the next step. Using the 
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same sets of BA newbies, MA students and professionals we can see how they deal with title 

translation issues. 

5. Titles translation 

According to Nord (2004a: 908), a lot of emphasis has been paid to the study of titles in 

general, but the translation of titles has gotten very less attention. 193 (Viezzi 2011). Prior to 

the cultural turn in translation studies, the equivalence-oriented dichotomy between literal 

and free translation was examined in greater detail, with the latter being seen as the most 

important example (Doyle 1989) or even paradigm of intercultural communication and 

functional translation (Nord 1991, 1993). (Nord 2004a). "culturally re-contextualized 

semantic transfer." is the prism through which Doyle examines a corpus of newly translated 

Spanish and Spanish-American literature titles. "Traits of fidelity" along a "spectrum of the 

translation process from literal to near-literal to liberal or free translation" (1989: 46) are 

substituted for the simple faithful/unfaithful dichotomy (1989: 41), which is similar to 

Kiraly's continuum of "literal to near-literal to liberal or free translation" (1997). According 

to Nord (1993: 286), title translation is a multifaceted skopos-driven act with many 

allegiances to the players in the translation event (the commissioner/client, the author of the 

original material, and the intended recipient). Since all translations aim to be faithful to the 

original partners' intentions while also being useful in a new communication context, this is a 

common objective for all translations that goes well beyond the simplistic opposition of 

"faithful" and "free" translation. Result: (Nord 1993: 291). Nord has used a method quite 

similar to this in more recent studies (e.g. Nord 2008). Title translations can be analysed 

along an implicit continuum that ranges from linguistic equivalence to Rabadàn (1991)'s 

notion of translemic equivalence: "the unique relationship characterising any pair of source 

and target texts above the mere 'linguistic' level" (Viezzi 2011: 192). In the functionalist 

paradigm adopted in translation studies over the past twenty years, translators are the only 

participants in translation events capable of weighing the demands of adequacy and loyalty, 

which emphasises the importance of translators' responsibilities and has significant 

implications for their status and self-image (cf. Nord 1993: 293). 
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In light of this, we contrasted our research participants' findings on title translation self-

concept with those previously stated. Until far, all of the translation assessments have been 

based on product-oriented evaluations. With this approach and process data analysis 

integrated, our investigation goes one step further. Title translation process-oriented analyses 

have only been published by Johnsen (2011). 

5. Titles for analysis and findings 

The corpus utilised for the self-concept analysis (previous section) was also used to collect 

data for the title translation research. The recordings of screen events and eye-tracking paths 

were reviewed in addition to the final versions of the titles in the target texts to ascertain the 

kind and timing of every modification and instance of resource consumption associated to 

translating the titles. All title-related statements in the retrospective verbal protocols (RVPs) 

were also gathered and evaluated. The titles indicated a broad range of German translations 

of the highly difficult English ST title: none of the 23 TT titles were precisely the same (see 

Appendix C) (see Appendix C). However, as indicated in Table 5, the linguistic patterns may 

be characterised by four broad forms (Nord 2004b) (Nord 2004b). A verb transmitted the 

second piece of information in the ST in the most typical way, while the placements of the 

other two information units were inverted. This form was utilised by the same amount of BA 

beginners (BAG) and professionals (ProG), however none of the MA students did. A non-

finite variant of the first pattern, with the verb as a passive participle rather than in the present 

tense, was developed by members of all three groups. German grammatical restrictions 

govern the change in component order from English. 

The other two most prevalent patterns are elaborate noun phrases with post-modifying 

preposition phrases, analogous to the English ST pattern. The organisation of information in 

the more usually generated pattern (made by two BA and two MA students) follows that of 

the English ST, while the less frequently produced pattern has the reverse order. 
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Product analysis shows that BA novices and experts perform equally, but MA students 

perform significantly differently, in contrast to the pattern seen for the self-concept category 

categories, according to the findings of the study. As an alternative, it is possible to gain a 

better understanding of the similarities and contrasts between the two groups by examining 

processes in both languages. We were able to get a wide range of information on the 

translation process through screen recordings of the translation procedures and from the 

RVPs. The book's title was translated in less than ten minutes by nearly all of the 

participants! In contrast to the two experts (ProG) who didn't start translating the German TT 

until after they finished the first draught of the English title, two MA students never started 

translating the English title. Not all students could finish a first draught due to time 

restrictions, despite the small variances in data collection methods outlined in the preceding 

section. This resulted in just a 10-minute evaluation period of the translation process. 

A breakdown of data gathered from analysing the titles translated from English to German in 

the first ten minutes of the research is shown in Table 6. 



International Peer Reviewed E Journal of 
English Language & Literature Studies
www.ell.iaar.co 

ISSN: 2583-5963 

 

Volume I, Issue II, December 2019 
Page No. 

104 

 

 

Title analysis began with determining how long it took for the translator to type in a 

translation's initial rendition of a title after they pressed the space bar to access source 

material. When compared to the more experienced teams, the BA newbies (BAG) took 

considerably longer to come up with their first draught of the title (p=0.05; unequal variance 

groups one-tailed t-tests). An overwhelming 91% of BA newcomers looked up the title in 

dictionaries, compared to just 8% of students or professionals from other disciplines who 

used additional sources like online encyclopaedias or parallel literature (11 percent ). The 

significant majority of members of the professional group (ProG) cited the latter kind of 

resources. 

For title modifications, specialists appear to have the ability to make five alterations in ten 

minutes, whereas the other two groups only manage to make four in the same period of time. 

The average number of changes made to the title by the majority of experts (av=6.9 in this 

case) was computed throughout the entire process because of this. Professionals varied in 

their approach, with some making many changes to the title throughout the drafting process 

while others concentrated entirely on the revision. A total of 8.8 alterations were made to the 

title by the five pros who finished their first version of their target text before making two or 

more changes to the title. A total of 3.3 modifications were made by three specialists who put 

off working on a new title until the last stage of development (i.e., those who made only one 

or no revisions throughout the drafting process). After the drafting stage, they found it to be a 

successful strategy to put off finishing a difficult title. 

There are just 56 percent of BA newbies who reacted on the title in Appendix D. (see below 

for the comments). Only a fourth of the BA novices (e.g., "and then I just started to translate 
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right with the title") made detailed comments about the title in the retrospective verbal 

protocols (RVP) (e.g., "and then I just started to translate right with the title"). On the title, 

hardly half of the MA students had anything to say (one of whom realized, when watching 

the process, that she had forgotten to translate it, and two of whom said that they did not 

know why they had translated it at the beginning because they normally wait until the end). 

In contrast to the general public, the German translation specialists (ProG) provided extensive 

commentary on the title and their method to translating it. The three-word German ST title, 

despite the fact that BA novices and MA students were translating into their second language, 

appeared to provide less of a challenge (English). Since at least two translators came up with 

at least four primary patterns, the nine alternative versions (out of 23 translated titles; see 

Appendix C) may be summarised in four main patterns (for example, the pattern "Ven-Ns" in 

Table 7 covers both Beached whales and Staggered whaling vessels). 

 

By reversing the emphasis and reverting to a pre-modified noun phrase, this was the most 

commonly used approach for keeping the information in the correct sequence while also 

moving the focus (see Figure 1). It was discovered that the second most commonly observed 

pattern, which had the same informational order and grammatical structure as the German 

ST, was more similar to the German. While the ST's plural noun form was used by three MA 
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students, no other translators generated it, the last common version (used by all of the other 

translators but three MA students) was the identical form in the singular. 

Translations into German yielded some intriguing and maybe surprising outcomes in terms of 

product results, but one notable finding was that the patterns of BA novices and professionals 

were more comparable than the patterns of MA students. On the basis of the items accessible, 

it is impossible to come up with a convincing explanation for this apparent oddity. The 

process data was also assessed, and the means for each group were obtained within the first 

ten minutes of the translation process, as in the case of English-German translations. The 

study's results are shown in Table 8. 

 

Expert translators were marginally faster than novices and MA students at drafting the first 

draught of a title, but the differences were not statistically significant. Only a third of the 

professionals looked up definitions in dictionaries, while the majority of BA beginners 

(BAEs) and MA students did, which is probably because they were translating into their 

second language (second language). There were more MA students who requested 

supplementary resources than BA starters, which may suggest a better grasp of the need of 

meeting target-culture customs, particularly when translating into a second language. In the 

same way, specialists who were translating into their native language were less likely to 

require additional resources, maybe because to their greater familiarity with title norms and 

forms in the target culture and language. 

Table 8 shows results that differ from those reported in the preceding section, which were 

derived using data on the German translation process (Table 6). This may be because of the 
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more complex semantic and syntactic structure of the English ST title as compared to the 

German source text title, which may explain why 75 percent of ProG consulted other 

resources but only 29 percent of ProE did so (i.e. Whales at risk in sonar sea exercises vs. 

Strandungen von Walen). Two MA students and two specialists were not involved in 

translating the title at this step of the translation process. 

As can be seen in Table 1, only a very small percentage of German MA students performed 

any type of research for the more advanced ST title, which is in English. This group's 

increased problem awareness and caution while translating into their second language 

appears to be the most plausible reason in this case. Even more MA students than BA 

newcomers or veterans made less changes to their titles during the German ST title 

consultations, suggesting that the process may have helped them identify solutions in which 

they had faith. 

The two-tailed t-test for groups with unequal variance found that the German title was revised 

significantly more frequently in the first 10 minutes than the English title was (4.2 versus 1.8, 

respectively; p0.05). After 10 minutes, the German translators generated considerably less TT 

than English translators did in the same time period because of the title's complexity (59.0 

and 85.9 words, respectively). Within the first ten minutes of the trial, the more experienced 

groups generated TT at a rate that was much quicker than that of the less experienced groups 

(p0.05; one-tailed t-test for groups with unequal variance; p0.05 for groups with equal 

variance). although BA and MA students did not significantly differ in their translation 

speeds between the two versions (37.9 and 43.8 words respectively produced in the first 10 

minutes for translation into German and English), it is possible that the complex title of the 

English source text slowed them down at L1 practise 

According to RVPs, the English source material's title was more difficult to translate than the 

German source text's title: a higher percentage of the groups remarked on the title overall (E-

G 68 percent vs. G-E 54 percent ; see Appendix D). ProG scored 100%, but ProE scored 

43%, which may be attributed to the amount of mental effort required to come up with a 

workable solution for the challenges. While there was a small percentage of students in the 

MA programme who fit this pattern (50 percent E-G vs. 38 percent G-E), the converse was 

true for the two groups of BA students who started with E-G. (BAG 56 percent vs. BAE 78 
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percent ). It was apparent that the BAE group was unsure about one of the terms in question 

when they made a number of comments concerning its title. When translating from one 

language to another, beginners often focus on the smallest details (see Table 4). 

Based on the statistics provided above, it appears that there are considerable differences 

between the groups of translators in terms of problem awareness and (strategic) problem-

solving strategies. In the following paragraphs, we explore these findings in connection to 

those pertaining to the translator's self-concept and propose some implications for how the 

new insights may help us better understand how translation ability develops. 

6. General debate and deliberation 

Translating titles appears to be an activity that can be done by anyone, regardless of their 

experience level which is even more surprising given that the translation of any type of text 

is characterised by the same quintessential features. This finding is even more surprising 

given that the title translation event is seen to have the quintessential characteristics of 

translation (cf. Nord 1991, 1993). When it came to formal resemblance and conformance to 

German target-language norms, Nord's corpus analysis revealed that nearly the same number 

and proportions of BA beginners and professionals produced titles in German that were 

nearly identical to one another in terms of formal resemblance (NP3-V2-Wale1, Wale1-

through NP3-V2) (1993: 59-60). "title experience." as Nord (1993: 62) refers to it, is evident 

in both rookie and seasoned BAs. In view of the professionals' clearly greater competence 

and, most all, the outcomes attained by the MA students this is a valid argument, it is far from 

sufficient. Their translation results were shown to be less compatible with target language 

norms, even though they were expected to have greater competence than their younger 

colleagues. 

In order to determine what is generating the apparent anomaly, we may make use of the 

process data collected. All of the experts who worked on that version may have commented 

on their title translations in some depth due to the challenges provided by the English ST title, 

suggesting a general appreciation of the difficulties posed by the ST title in the original 

language. Several factors point to the fact that the translation of the complicated English ST 

title into German required considerable thought and deliberation on the part of the translator, 

including the large number of title variations produced by the MA group and professionals, 
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its omission by two MA members, and its translation by two professionals after the first 

draught of the target text was completed. Many students were unable to give a really 

comprehensive response, with only around 50 percent of BA freshman and 50 percent of MA 

students providing any meaningful feedback. As a result, the BA and MA students are likely 

to have used a less introspective approach than the professionals in the study. Using linguistic 

resources heavily suggests an attempt to compensate for deficits in bilingual competence, and 

the BA beginners appear to be less knowledgeable about pragmatic issues and functional 

aspects of the translation event than their products might initially indicate  and less 

confident in their solutions. 

BA beginners tend to focus on translation's micro-level qualities rather than its pragmatic and 

functional aspects, according to a number of process data, including those on their self-

concepts and translations of the German ST title. After a thorough investigation of data 

pertaining to self-concept it is clear that when translators acquire expertise, their focus will 

shift from the micro level of words and phrases to messages in source material (including 

author's goal) and the TT audience, rather than vice versa. Experts speculate that this shift in 

emphasis is the result of their growing awareness of the many responsibilities and allegiances 

they have to the translation event in which they are taking part. Higher-level activities and 

reflection may have more cognitive resources available since lower-level tasks have become 

more commonplace and habitual. An example of "translation activation competence," as 

defined by Göpferich (2009: 19), may be the straightforward translation of the German 

source text's title into English. There were less criticisms on the title from MA students and 

professionals who translated it into English than there were from BA novices since their 

translation methods and research activities have become more routinely over time.. 

The translator's self-concept is examined and defined in greater detail in the second half of 

this article, and it appears to be closely tied to translation quality. Translation professionals 

must be able to distribute cognitive resources to customers, clients, and readers in accordance 

with the event or scenario so that they may meet the demands of the work at hand. Teachers 

that teach translators should try to widen their students' self-concept by focusing less on 

particular words, phrases, and sentences and more on the translators' duties and obligations 

that go beyond the text's surface qualities. The current study used process research 
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approaches to acquire information about translators' self-concepts and practises. To help 

authors better understand the relevance of their unique writing style, such tactics have been 

used in coaching sessions (cf. Perrin 2006b). Massey and Ehrensberger-Dow (2011) and 

Dam-Jensen and Heine (2012) both found that these treatments improved students' self-

awareness (2009). Teaching through case studies can be an effective way to improve students' 

self-perceptions of their abilities as translators. 
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