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Abstract 

The study of writing and the study of translation are typically pursued as different pursuits in 

college. Many similarities have been found between the two groups, as evidenced by studies 

undertaken on both groups that usually employ the same study approach. A focus on writing 

and translation as methods of text production is encouraged in this introduction. Examples of 

study subjects at the interface of writing and translation are sketched out. Following this 

introduction, we'll take a closer look at competency and profiles, two of these aspects. 
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1. Introduction 

There has always been a divide between written communication and translation. Both 

subjects have been studied extensively, and it is evident that they are quite similar in many 

ways. Here we claim that writing and translation share a common foundation, and that the 

many different kinds study done by both areas should benefit from each other's discoveries. 

In the broadest sense conceivable, they are both forms of human activity. Due to human 

activity's ability to be described at several levels of abstraction, it is difficult to pin down the 

exact link between the two fields (Steiner 1988: 145). 

Writing and translation will be treated as part of a larger category of text creation in this 

introduction, which includes adaptation as a third party. A procedure that culminates in the 

generation of a text is what we mean when we talk about "text production." For our purposes, 

we shall argue that the three categories share a similar foundation, but each one is unique in 

its own way, and that they may be grouped as members of a group known as "text 

production," There is no one-size-fits-all answer to the question of what constitutes "text 

production." Because of the diverse ways these three forms of text generation relate to pre-

existing texts, we'll make the case that each one behaves differently in terms of process 

features. This assumption is proved here by using the dimensions of phases and strategies, as 

well as contextual features, creativity, competence, and profiles (the latter two being central 

issues of the contributions of this special section). 

2. The type of textual production that is being discussed. 

There are various processes involved in defining a person's category membership. The 

classical Aristotelian perspective is that a group's membership is defined by whether or not it 

meets a set of sufficient and necessary criteria. Not all occurrences, however, can simply be 

divided into a number of different categories in light of a set of pre-established, common 

features. Many people know Wittgenstein's argument for comparing and contrasting different 

types of games. Wittgenstein (1953, 1958, section 66) argues that the difficulty in classifying 

games stems from the fact that no one quality can be defined as being shared by all types of 

games. Thus the idea of "family resemblance" was born, in which individuals of a group are 

linked by overlapping similarity but do not share a single trait. In Zethsen (2009), translation 

is characterised as a tertium comparationis (third-order comparison) rather than a non-finite 
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discipline that relies on either necessary or sufficient criteria (Zethsen 2009: 800). 

Intralingual translation1 may now be included in translation research as a result of this 

notion. A notable example of this kind of explanation is found in Goel and Pirolli's definition 

of design (1992: 401-402). The prototype theory2 is used to define design as a category with 

Rosch prototype effects (1978). They provide a set of 12 criteria that they hope will serve as a 

model for identifying commonalities among people. As a result, the definition and delivery of 

the artefact are separated by a significant amount of time. As a result, they create a template 

of characteristics that may be used to identify archetypal individuals. In contrast to more 

peripheral members, prototypical people (also known as core members) have all of the traits 

of the template (Goel &Pirolli 1992: 402). 

Here, we'll lay up a comprehensive definition of text production that takes into account the 

commonalities that exist across all of its members. Because we think it's feasible to specify a 

collection of sufficient and required criteria for category membership, our definition should 

not be interpreted in the same manner as a template in the classic meaning of prototyping 

With this in mind, it's helpful to think of the qualities of the definition as a basic substrate to 

which many characteristics may be applied depending on whether the text creation is seen 

horizontally or vertically. Text creation may be summed up as follows: 

An individual or group of individuals work together to create an organised, well-crafted 

written piece for an intended audience. There must be interaction between the writer's state of 

mind and his or her environment in order for literature to be generated successfully. Even at 

the most abstract level of abstraction, it may be categorised as a design activity 

It is necessary for any text to be formally and semantically consistent in order to qualify as a 

text. The author's state of mind and the environment in which the text is written both have an 

impact on the process of generating coherence. The latter is made up of a variety of factors. 

As a rule of thumb, every writing is meant to accomplish a specified task in respect to the 

intended audience. Some people refer to this as the skopos3 (Schjoldager 2010: 153-154). 

The commencement of the text-creation process is related with the skopos of the target text. 

The bulk of professional text production projects begin with an external instruction, known as 

a 'brief' in translation studies. The writer's social and physical circumstances, as well as the 

resources and tools at their disposal, all have an impact on the process of creating written 
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work. Digital tools are increasingly being used in the development of most types of texts, as 

Ehrensberger-Dow and Massey (this book) point out. This has a significant effect on how text 

producers go about their work. Writing and translation take happen in a variety of different 

contexts, and this idea is universal. 

If you look at our description above, you will see that we describe how a text comes to be as 

a result of a person's mental state and the context in which they are writing it. The writer of a 

piece is in charge of directing the writing process by weighing a flurry of options and making 

several decisions. To establish the kind of these, elements such as the writer's level of ability 

and recall are taken into consideration. 

As defined by this concept, the action of creating text is a design process. According to Goel 

and Pirolli, design activities are distinct from non-design activities. The two components that 

separate design activities from non-design activities are logical and creative, according to 

Goel and Pirolli (Alexander 1964; Archer 1969, quoted by Goel &Pirolli 1991: 397). Logical 

writing and translation, according to our theory, is a process in which a writer or translator 

employs the rules of linguistic composition, using language in a logical way to create the text. 

Problem-solving skills that rely on divergent thinking (as defined by Guilford, 1971) might 

be classified as a person's creative side. Writers and translators both need good language 

skills to handle the logical aspects of text development. It is possible that a writer or a 

translator would encounter difficulties that look insurmountable if they only use their logic. 

Such issues demand the employment of imagination in order to be overcome, according to 

Pommer (2008). For handling allegedly intranslatable issues that crop up during the 

translation process, "Imagination is the most important attribute in resolving seemingly 

intranslatable problems that arise throughout the translation process" is a critical attribute 

(Pommer 2008: 364). While architecture and engineering are considered paradigmatic 

instances of design activities, Goel and Pirolli (1991: 401) argue that the lack of separation 

between the definition of the design object and its delivery makes writing an insignificant 

part (Goel &Pirolli 1991: 403). The writer or translator may opt to sketch out a strategy or a 

framework for the text-production activity before beginning to generate the real output, and 

while we feel this is typically accurate, we state that this is not always the case. 
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As a result of the preceding, we believe that the inclusion of extra qualities that make each of 

the three forms of text production writing, adaptation, and translation partially separate 

from one another can distinguish them. For the most part, each of these approaches has a 

unique relationship to previously published works of literature. A source text is required for 

translation, whereas writing relies on pre-existing texts and other sources in a more indirect 

way. There are some similarities between the processes of adaptation and translation in that 

both rely on a source text (or more than one) and change the text's style by rewriting or 

summarising the original material (Jakobsen 2005: 176) 4. As a result, the authoring, 

adaptation, and translation processes have a wide range of ramifications because of this wide 

divergence between the three forms of text production. It affects, for example, how the author 

of the text interacts with the context in which the work is produced and the kind of activities 

the author does in that setting. This is illustrated in the next part by sketching how writing 

and translation interact with different components of the writing and translation process. 

Process Dimensions (No. 3) 

In order to explain how the nature of text creation changes depending on the kind of content, 

several features of text production might be described. Phases, strategies, context, creativity, 

competency, and profiles are among the subjects covered in this part, as are other issues that 

have garnered a lot of attention in the literature for both professions. 

Writers and translators go through several stages throughout the development of a work, 

according to several research (for example, Flower & Hayes 1980; Göpferich 2002; Jakobsen 

2003; Englund Dimitrova 2005; Hayes 2012). Even while phase models and descriptions can 

vary slightly in their level of detail, the following steps are always included in all of them: 

planning, drafting, and revision, which are not always linear but can also occur in recursive 

cycles. Writing and translating may both be achieved through these stages, but what sets them 

apart are the phases that comprise each step, the tactics used throughout each stage, and the 

writing or translation styles applied (as explained in Carl &Dragsted: this volume). 

It is common practise for both authors and translators to use strategies a series of actions

to help them overcome obstacles and achieve their goals. The term "strategy" is used in 

writing and translating literature, although its meanings vary depending on the context, and it 

is frequently used without a clear explanation in many situations. To add insult to injury, it's 
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in direct competition with terms such as "skill," "tactical" and "method" (Gambier 2010: 

412). Throughout this introduction, when we discuss strategy, we mean the actions made 

when creating a document in order to achieve a certain goal (a similar definition can be found 

in Jääskeläinen (2009)). The strategies used to write a book might alter based on the author's 

personal and professional circumstances. Tactics are influenced by a person's degree of 

mental capacity and knowledge, as well as their sentiments, memories, and other mental 

states. External conditions, such as the length, complexity, and type of information to be 

written, all influence the strategies used. A variety of tactics are applied at different points 

throughout the process. Both writing and translation begin with the creation of ideas and the 

evaluation of previously published works. When translating from one language to another, a 

translator first analyses the source text's meaning and then looks for translations that convey 

that meaning in the target language (with a view to the skopos). In order to understand the 

subject matter and background information, thoughts and linguistic inspiration of a piece of 

writing, a text producer analyses 'other' texts and/or other kinds of external (resources). In 

professional text production, the demands of the end user are a different information source 

than in translation5. These findings can be correlated with the study of skopos in translating 

Preparation in writing is more confusing and difficult than in translating since there are so 

many sources from which the writer might draw. Authors may be more concerned with 

producing new ideas than translators, because the source material specifies how to portray the 

book's subject matter. As an example, text producers can use strategies such as (a) rereading 

previously written material to evaluate its correctness or as a kind of visual stimulus to plan 

and produce new text, (b) noting a tentative solution, and (c) consulting external sources, 

where the text producer consults dictionaries, reference books, or the Internet (Van Waes, 

Leijten, and Quinlan 2009). This is a strategy that can be employed by both writers and 

translators; nevertheless, it can be presumed that the translator's searches are more 

concentrated and limited in terms of collocations and phrases, for example. Once the final 

product has been completed, the author rereads it to ensure that it is free of grammatical and 

semantic errors. The revision stage is where you're at right now. The translator evaluates the 

quality of the translation both in isolation and in contrast to the source material. The author's 

circumstances is assumed to be different from this. 
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At the textual level, both writers and translators use functional strategies. To express the 

message of a piece of literature from one language to another, translators employ a wide 

range of words, phrases and sentences (Schjoldager 2010: 89). Though they may not be 

directly related to linguistic phrases in the original text, functional approaches can be used by 

writers to communicate their intended message. Adaptation tactics are used in proportion to 

how similar the source and target texts are; it's "a question of degree and motivation rather 

than of kind," when it comes to adaptation, according to Zethsen (2009: 809). If the skopos 

are chosen wisely, very little traces of the original text may be detected in the modified copy, 

making the process of applying strategies akin to the act of writing. Translation strategies are 

used when adaptation is more tightly tied to the original text or texts, and it is reasonable to 

assume that the translation micro-strategy of simplification7 is often applied (Zethsen 2009: 

808). 

When it comes to writing and translation studies, process sociology has emerged as a new 

topic of study since the 1990s. A writer's ability to generate text depends on more than just 

his or her own thoughts; it is influenced by their physical and social surroundings as well 

(Bayerman 2007; Risku 2010; Schubert 2007). This work is carried out in a variety of 

settings, including the physical environment, networks of cooperation and technology tools 

that have had a considerable influence on the workplace since their inception. Translators' 

working conditions in the translation sector are heavily influenced by technological 

instruments such as machine translation software, machine-assisted translation, and 

translation memory systems (Dragsted 2004, 2006; O'Brien 2010; Christensen &Schjoldager 

2010, 2011). Google searches, dictionaries, electronic documents, and so on are all necessary 

tools for writing but are not always available for translation. In contrast, translation 

frequently uses translation memory aids or machine-translation systems, which are not 

always available in writing, but they can be used for translation. Aids and tools, such as those 

described above, have an effect on the aforementioned stages and procedures, as well the 

author's originality. 

When logical abilities alone aren't enough to finish a text creation task, the text producer 

must turn to creativity. Writing requires a higher level of originality than translating since it 

has a more indirect link to pre-existing materials. This is due to the fact that while writing, 
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the text creator has more latitude than when translating. It is impossible for a translator to be 

innovative when translating since the source material restricts their options. However, it is 

important to remember that the level of originality needed of the text author, in both writing 

and translation, differs depending on the type of content. In technical writing, for example, 

the writer's independence is diminished because of the text's close connection to other 

entities. This is a problem. When it comes to public relations texts, text creators need to know 

how to utilise language effectively to persuade the audience that will be reading it. 

Writing and translation contain two more facets: the writer's or translator's competence(s) and 

their profile(s). These two facets are inextricably linked. Writing studies have focused on 

how a writer's capacity to write as a skill develops with time and experience, according to 

Bereiter (1980) and Kellogg (2008). This relationship has always been established between 

the development of writing and its subsequent output (Becker Mrotzeck 1997; Pospiech 

2005). 

Translation studies (following Holz-(1986) Männttäri's professionalisation method) have 

been interested in describing what constitutes a competent professional translator and how 

competencies connect to the self-concept of translators; writing study has focused on skill 

acquisition and growth (Kiraly 2000). Numerous competency models have been established 

in translation studies as a result of this tendency (Risku 1998, Göpferich 2008; PACTE 2000, 

2005, 2009). As a result, competence is a well-defined concept in translation studies. Using 

the idea that the level of competence determines how text producers operate, Göpferich and 

Jääskeläinen (2009), for example, discriminate between specialists and less experienced text 

producers. 

4. Textual creation research and development 

As previously noted, both professions have been investigating the dimensions listed in the 

preceding section for many years on their own. Studies of both internal cognitive processes 

and external processes help disciplines understand how writers and translators function 

throughout the writing or translating process, from receiving a job to producing the final 

written result. However, little effort has been made to date in order to compare the results in 

order to narrow the present gap between the two disciplines. 
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To better understand how the three forms of text creation interact, it is vital to compare and 

contrast the dimensions and methods used in each of the three domains of text production (for 

example). The following section summarises a few study viewpoints at the intersection of the 

three forms of text production: 

4.1 Models of text production phases and techniques in terms of text production 

Many approaches to text production research exist, depending on the stages and strategies 

that are being studied. There are several phases and techniques for both writing and 

translation research, which are outlined in the following sections. It is possible that 

comparing and contrasting these models conceptually might be an important direction for 

future study. An emerging question would be whether or not the writing and translation 

models apply to adaptation and whether or not the notion of adaptation may serve as a 

beneficial bridge between the two areas. Because there are no models for adaptation to our 

knowledge. Comparable empirical research in three areas might generate good findings if 

deductive testing of models is applied to them. Cognitive qualities such as competence and 

memory may have an impact on how text producers organise their process, which in turn 

might be studied empirically (see Section 2). 

4.2 The influence of context on the development of text 

It was not until the 1980s that process study began to focus on the writing and translation 

process as a whole. This has changed in recent years as the focus has turned to add context. 

From the perspective of text production, several comparable studies of the interaction of the 

text producer with context can be carried out, including studies of the interaction of the text 

producer with technical tools, the interaction of the text producer with people, and the 

interaction of the text producer with the physical environment. 

4.3 Methods of investigation 

In order to bring together the research in both areas, it is important to discuss the research 

methods themselves. Research methodologies in writing and translation studies have always 

been the same. Methods include verbalizations, retrospective interviews, and observation, as 

well as technological instruments like keyboard logging, eye tracking, and screen recording.. 

Experimental research (usually on a limited scale) and field research (to a lesser extent) both 
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use these methodologies. Dam-Jensen & Heine (2009) and Heine & Koch (2009) argued and 

experimentally tested (Dam-Jensen & Heine 2012) that the use of text-production didactics in 

both subjects is helpful. Massey and Ehrensberger-Dow (2011) argue that the use of process 

tools in classroom education may stimulate student reflection and awareness, as well as give 

translator trainers with insights into both individual and collective translation behavior10, 

following the same line of thinking (see also Heine 2012 with a similar approach for writing). 

In the issue of keystroke logging, it is clear that each industry has built its own software. In 

Northern European translation research, Translog (Jakobsen 1999, 2003, 2007) is the most 

often used tool, while Inputlog and Scriptlog are widely utilised in writing (Van Waes and 

Leijten 2006; Van Waes, Leijten, Wengelin& Lindgren 2012; Van Waes, Leijten, Wengelin& 

Lindgren 2012). There is a lot of interest in looking at the tools' strengths and weaknesses, 

both in terms of their use in experiments as opposed to field studies, and in terms of their use 

in triangulation with other (electronic) research tools. 

4.4 Textual production as a form of instruction 

Dam- Jensen, Heine, and Schrijver (in preparation) are studying how authors might benefit 

from translation abilities and vice versa using a different and as of yet somewhat unexplored 

line of investigation into the didactics of text production. Training in writing could help the 

translator work more freely with the language without contaminating it with a source 

language, or (b) translation training could help writing students improve their handwriting 

because translators, unlike writers, work under direct constraints of a source text. These are 

just two examples of possible hypotheses to test. 

It is important to note that the list of research questions outlined in this article is not an 

exhaustive one; rather, it is an attempt to stimulate interdisciplinary research, which is in 

keeping with the Journal of Writing Research's mission to promote cross-disciplinary 

research (JoWR). 

5. A preview of this particular segment is provided. 

In this special section, we've made a first pass at addressing some of the issues raised by the 

study described above. Competence and profiles of text production will be addressed in the 

studies that follow this introduction. 
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Ehrensberger-Dow and Massey submit their work "Indicators of translation competence: 

Translators' self-concepts and the translation of titles" in this special part of the journal 

Translation using a multi-method approach to translation and translation-process analysis. 

For this research, we used techniques that are common in academic writing such as keyboard 

logging and screen recording, as well as eye tracking and retrospection. It is possible to 

compare title translations done by newcomers, MA students, and seasoned professionals 

using this method-mix. Participants' self-concept data is analysed, and the results provide 

light on competence in general, as well as on how experience is obtained. 

Authors have long been hypothesised to have one or more of the following categories of 

writers: broad planners, patchwork writers, or a combination of both. Researchers have found 

that translators use a variety of approaches to their work; nevertheless, no defined translation 

categories (such as the writers listed above) have yet to be uncovered in translation research. 

-tracking and keylogging data 

systematically using the similarity assumption. In order to establish translator characteristics, 

researchers Carl and Dragsted compared translations based on eye tracking and key logging 

data acquired from students and professionals. To test their assumptions, they establish 

groups with local and global profiles and compare them to known writing profiles to see 

whether there are any differences in translation styles regardless of the complexity of the 

translation work. 
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